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Abstract 
The research is aimed at reconstructing a complex image of the teacher of linguistics profession. A profession image is 
characterized by complex field structure (includes the nucleus and the periphery) and consists of different semantic areas. 
Professional activity of a linguist appears to be of interest as it comprises different types of activity: teaching activity, 
organizational activity, scientific activity, publishing activity etc. The research material includes the results of a directed chain 
associative test with multiple reactions. The informants were Russian university teachers of linguistic subjects and master 
students of linguistics. Experimental data processing implied semantic classification of the reactions and their statistical analysis. 
The research was carried out in the “Semograph” information system at the stages of gathering the experimental data, 
classification of reactions, and compiling statistical tables. The research results demonstrate that the nucleus of the profession 
self-image is formed by the EDUCATIONAL ACTIVITY and SUBJECT DOMAIN semantic fields. However, the structure of 
professional activity image rearranges depending on the informants’ qualification. 
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1. Introduction 
Research of a profession image/image of professional activity is of great scientific interest as its results possess 
both theoretical and practical value (Kaler et al., 1989; LeCroy & Stinson, 2004; Scherz & Oren, 2006; Smitson, 
1974; Klimov, 1996). In the theoretical aspect an image of a profession can be dealt with in the contexts of: a) 
studying professional identity (in comparison to other identity forms: national, regional, gender etc.); b) constructing 
models of expert activity (studying instruments, forms and processes of expert activity realization); c) modeling 
connections between professional and common cogitation and world image, and so on. In the practical aspect results 
of studying an image of a profession/professional activity can be used for choosing a profession, hiring for a job etc., 
as they enable to reproduce a profession/professional activity as a frame. Components of this frame will be typical 
scenarios of the activity, “embeddedness” of the profession into a social context, evaluating the profession, typical 
expectations, ideals, an image of the profession representative and many others. 
Research of a profession image is vital for socially oriented professional spheres; therefore the majority of studies 
on this subject refer to the sphere of medicine (a doctor, nurse etc.) (Fealy, 2004; Fletcher, 2007), journalism (Ahva, 
2013; Aldridge & Evetts, 2003), and education (a teacher, professor etc.) (Arnon & Reichel, 2007; Miller, 1989). 
Both public profession image formed by mass media, public opinion etc. (Jani et al., 1991; Mina et al., 2008), and 
self-image based on self-reflection of a particular profession representatives (Miller, 1989) are studied. 
Among the methods of reconstructing a profession image the most widely spread are questionnaires, interviews, 
surveys, content analysis of data sources. 
Attention to the professional activity of a teacher is characteristic for pedagogues who focus their attention on 
methodical aspects of pedagogic discourse, as well as for psychologists and sociologists who consider relationship 
between a teacher and students from the point of view of their psychological attitudes and social practices.  
The array of research questions in these spheres is singularly wide, although practically all of them ignore the fact 
that a university teacher is to be a scientist at the same time, and one’s educational activity is often determined by 
scientific notions. Moreover, educational activity is closely connected with certain social institutions (universities, 
faculties, chairs etc.), the place of its realization, emotions accompanying the activity and so forth. Professional 
activity in general, and especially that of a university teacher, finds its reflection in the whole personality structure, 
and in attitude to life as such. 
Our research task is to reconstruct a complex profession image/image of professional activity of a university 
teacher of linguistics. The profession image is understood as subjective notions of a society and its separate groups 
of the specialists who realize themselves in the profession, of its specific features, characteristics and evaluations. 
The “image” reflects how something is perceived, imagined, recalled or evaluated (Mozer, 2004, p. 202). It can be 
studied how a profession is perceived from within, i.e. “self-image” which is characteristic for representatives of the 
same sphere of activity, and externally, forming by other social groups. In this paper we will concentrate on the 
“self-image” study, i.e. internal reflections of a group about their profession. 
A profession image has a complex field-type structure and consists of the nucleus – the most frequent (typical) 
representations – and the periphery. Herewith, the image structure includes constituents from various semantic 
fields. 
2. Objectives, methodology and research design 
In the presented research the study of linguistics teachers’ profession self-image was based on a subtype of a 
directed chain associative test with multiple reactions – the method of naming words of a certain row (semantic 
group/category). Associative experiments of this type are aimed at revealing category boundaries and its structure 
(see, e.g., Erofeeva & Pepelyaeva, 2011). 
We assume that this method also enables representing a profession image in form of a hierarchic structure of 
interconnected semantic domains each of which is characterized by its own weight in the general complex 
profession image. 
The informants were university teachers who instruct in various linguistic subjects (from foreign language 
practice to theoretical lectures in general linguistics). The informants’ places of work are philological faculties and 
foreign language faculties of Russian universities. 
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Other informants were master students of linguistics whose profession image/ image of professional activity can 
be considered as a complex of subjective notions about their profession worked out in the process of education just 
before full-scale professional self-realization. In total 26 teachers of different age and qualification (professors and 
associate professors) and 8 master students took part in the experiment.  
The experimental task ran as follows: “Write not less than 30 words or phrases (or more) which characterize your 
professional activity from different perspectives”. 
The experiment was carried out in the “Semograph” Information system (IS) (Belousov, 2014). Using modern 
information technologies gives an opportunity to organize a researcher’s work in a new way (including work in the 
“researcher – informant” pair) at each key stage of the experiment: its planning, data collecting, processing and 
analysis. The “Semograph” IS enables to carry out online experiments and analyze the collected data with the help 
of field analysis instruments (to work out semantic classification of reactions with many-to-many correspondences 
between reactions and fields). Figure 1 shows the data input window of one of the informants. 
 
 
Fig. 1. Data input window in the “Semograph” IS 
In the CONTEXT field the experimental task for the informant is shown. In the COMPONENT field the 
informant’s reactions are represented. The NUMBER field reveals the total number of identical reactions in the 
whole project. Nevertheless, due to an extended system of access rights, while participating in the experiment 
informants cannot see: 1) reactions of other informants; 2) the number of identical reactions (that is why the figures 
in the NUMBER field for every informant are equal to 1). 
In the lower part of the window meta-fields which characterize a certain informant and his/her reaction are 
located. The following meta-fields are shown in the figure: age, gender, place of residence, education, specialty, 
work experience, qualification and the number of reactions. The use of meta-fields’ value (meta-data) as a type of 
variables in the “Semograph” IS gives an opportunity for multiple filtration according to the meta-data value, and 
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for distinguishing separate context excerpts out of the whole context corpus. For example, we can make out excerpts 
of reactions of professors only (filtration according to the “qualification” meta-field), or of women-associate 
professors from Moscow (filtration according to the “gender”, “qualification”, and “place of residence” meta fields). 
While carrying out the experiment 987 reactions from 26 informants were received: 336 reactions from 8 
professors and 651 reactions from 18 associate professors. All the reactions were arranged into semantic groups. The 
following principles of arranging reactions into semantic groups were observed: 
x Taking into account the context of reaction: a concrete meaning of polysemantic words was determined by the 
context. For example, the word ɞɜɢɝɚɬɶɫɹ ‘move’ can refer both to physical movement and to progress. But as it 
occurred in the reaction chain ɪɚɫɬɢ ‘grow’, ɜɟɫɬɢ ‘lead’, ɞɜɢɝɚɬɶɫɹ ‘move’, ɩɨɧɢɦɚɬɶ ‘understand’, ɭɜɥɟɱɶ 
‘enthrall’, it was identified as a word connected to the PROGRESS semantic field. 
x In case a polysemantic word occurred in different meanings it was consequently registered into corresponding 
semantic groups. For example, the word ɫɥɨɜɚɪɶ ‘dictionary’ can be used in the meaning of ‘an existing 
publication, an instrument used by people for scientific or educational activity’ as well as in the meaning of ‘a 
created scientific product, result of a scientist’s work’. The contexts of this word usage do not allow referring it 
unambiguously into a particular group, thence it is registered into both groups: the INSTRUMENTS semantic 
group and the RESULTS OF SCIENTIFIC ACTIVITY group. 
x Word combinations which consist of two (or more) components are registered into two (or more) groups: 
ɛɨɝɚɬɵɣ ɥɟɤɫɢɤɨɧ ‘a rich lexicon’ is simultaneously referred both to the SPEECH ACTIVITY group and the 
EMOTIONAL AND EVALUATIVE DOMAIN group. 
x Words and word combinations related to several semantic groups are referred to all of them. For example, 
ɝɪɚɧɬɵ ‘grants’ is referred both to the SCIENTIFIC ACTIVITY group, ORGANIZATIONAL ACTIVITY 
group, and FINANCING group. 
For each group of informants (masters, associate professors, and professors) as well as for the whole excerption 
of respondents the nuclear semantic field of the profession image, the forming field and the variable (periphery) 
field were singled out. Nuclear fields were considered those with the rate of not less than 10% of all the reactions of 
the group (further in the table they are shown in bold type); periphery fields were considered those with the rate of 
2% or less of all the reactions of the group (further in the table they are shown in italics). The rest fields were 
considered as the forming area of the profession self-image.  
The results of field analysis of the informants’ reactions were processed with the help of the “Semograph” IS 
software tools: a contingency table revealing the S-fields distribution in the given qualification groups was 
automatically created. The received table was used for correlation analysis as well as for the feature space dimension 
lowering method with the help of correspondence analysis. The program “Statistica 8” was used for statistical 
processing. 
3. Discussion of the research outcomes 
Analysis of the experimental materials proves that the most frequent reactions, i.e. the nucleus of profession 
image of a university teacher of linguistics are the following: ɧɚɭɤɚ / ɧɚɭɱɧɚɹ ɞɟɹɬɟɥɶɧɨɫɬɶ / ɧɚɭɱɧɨ-
ɢɫɫɥɟɞɨɜɚɬɟɥɶɫɤɚɹ ɞɟɹɬɟɥɶɧɨɫɬɶ / ɡɚɧɹɬɢɟ ɧɚɭɤɨɣ ‘science / scientific activity / scientific research’ (16); 
ɥɢɧɝɜɢɫɬɢɤɚ / ɹɡɵɤɨɡɧɚɧɢɟ ‘linguistics’ (15); ɭɧɢɜɟɪɫɢɬɟɬ ‘university’ (12); ɞɢɫɫɟɪɬɚɰɢɹ ‘thesis research’ (10); 
ɩɪɟɩɨɞɚɜɚɧɢɟ / ɩɪɟɩɨɞɚɜɚɬɶ ‘teaching / to teach’ (10). 
As we can observe, the occurrence of even the most frequent reaction does not exceed 16, i.e. it was mentioned 
by less than 50% of respondents. It proves the diffusive character of linguistics teachers’ profession image, the 
irregularity and variability of their notions. Nevertheless, the most frequent reaction is the one that connects the 
profession image with scientific activity; a bit lower in frequency is the name of the object domain itself; besides, 
one third of the informants point at the place of the activity, teaching as the second constituent of their activity and 
PhD thesis obviously as a necessary condition of their professional activity realization. 
Classification of reactions according to their meaning enabled to single out 27 semantic fields that structure the 
self-image of linguistics teachers’ professional activity (see Table 1). 
Table 1. The size of semantic fields and examples of reactions 
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Semantic field Examples of reactions 
Size (relative frequency) 
Total Masters Associate
professors 
Professors
SUBJECT DOMAIN 
ɹɡɵɤ ‘language’, ɡɧɚɤɨɜɵɟ ɫɢɫɬɟɦɵ ‘semiotic systems’, 
ɞɢɫɤɭɪɫ ‘discourse’, ɝɨɪɨɞɫɤɚɹ ɪɟɱɶ ‘urban speech’, ɫɨɰɢɨɥɟɤɬ 
‘sociolect’, ɚɧɝɥɢɣɫɤɢɣ ɹɡɵɤ ‘the English language’... 
0.174 0.321 0.161 0.092 
EDUCATIONAL 
ACTIVITY 
ɞɢɫɰɢɩɥɢɧɵ ‘subjects’, ɤɨɧɫɭɥɶɬɚɰɢɢ ‘consultations’, 
ɜɵɫɬɚɜɥɟɧɢɟ ɨɰɟɧɨɤ ‘giving marks’, ɧɟ ɥɸɛɥɸ ɩɪɨɜɟɪɹɬɶ ɷɫɫɟ 
‘I don’t like checking essays’, ɢɦɩɪɨɜɢɡɚɰɢɹ ‘improvisation’… 
0.164 0.169 0.207 0.077 
EMOTIONAL AND 
EVALUATIVE DOMAIN 
ɭɞɨɜɥɟɬɜɨɪɟɧɢɟ ‘satisfaction’, ɪɚɡɨɱɚɪɨɜɚɧɢɟ ‘disappointment’, 
ɷɥɢɬɚɪɧɨɫɬɶ ‘elitism’, ɪɚɞɨɫɬɶ ɨɬ ɧɨɜɵɯ ɢɞɟɣ ‘joy from new 
ideas’, ɬɜɨɪɱɟɫɤɢɣ ɛɟɫɩɨɪɹɞɨɤ ‘creative disorder’... 
0.120 0.103 0.092 0.185 
 
SUBJECTS 
ɤɨɥɥɟɝɚ ‘colleague’, ɩɟɪɟɜɨɞɱɢɤ ‘interpreter’, ɫɬɭɞɟɧɬɵ 
‘students’, ɭɱɢɬɟɥɶ ‘teacher’, ɚɫɩɢɪɚɧɬɵ ‘post-graduate 
students’, ɧɚɭɱɧɵɣ ɤɨɥɥɟɤɬɢɜ ‘scientific community’...  
0.076 0.033 0.086 0.089 
INTELLECTUAL 
DOMAIN 
ɦɵɲɥɟɧɢɟ ‘cogitation’, ɫɦɵɫɥ ‘meaning’, ɪɚɡɭɦ ‘reason’, 
ɚɧɚɥɢɡ ‘analysis’ ɞɭɦɚɬɶ ‘to think’, ɥɨɝɢɤɚ ‘logic’, ɪɟɮɥɟɤɫɢɹ 
‘self-analysis’, ɤɨɝɧɢɬɢɜɧɵɣ ɞɢɫɫɨɧɚɧɫ ‘cognitive discord’... 
0.072 0.086 0.051 0.101 
ORGANIZATIONAL 
ACTIVITY 
ɩɥɚɧ ‘plan’, ɪɨɫɬ ɛɭɦɚɠɧɨɣ ɪɚɛɨɬɵ ‘increase of paperwork’, 
ɧɚɭɱɧɵɟ ɮɨɧɞɵ ‘scientific funds’, ɤɨɦɚɧɞɢɪɨɜɤɢ ‘business 
trips’, ɪɭɤɨɜɨɞɫɬɜɨ ɤɚɮɟɞɪɨɣ ‘chairmanship’... 
0.069 0.025 0.083 0.074 
SCIENTIFIC ACTIVITY 
ɧɚɩɢɫɚɧɢɟ ɧɚɭɱɧɵɯ ɫɬɚɬɟɣ ‘writing scientific articles’, ɧɚɭɤɚ 
‘science’, ɧɚɭɱɧɚɹ ɲɤɨɥɚ ‘scientific school’, ɬɟɨɪɢɹ ‘theory’, 
ɚɫɩɢɪɚɧɬɭɪɚ ‘post-graduate course’... 
0.063 0.041 0.080 0.048 
RESULTS OF 
SCIENTIFIC ACTIVITY 
ɧɚɭɱɧɵɣ ɬɟɤɫɬ ‘scientific text’, ɡɚɳɢɬɚ ‘PhD defence’, ɛɚɡɵ 
ɞɚɧɧɵɯ ‘database’, ɫɬɚɬɶɹ ‘article’, ɚɧɧɨɬɚɰɢɹ ‘abstract’, 
ɧɚɭɱɧɵɣ ɞɨɤɥɚɞ ‘scientific report’, ɩɭɛɥɢɤɚɰɢɹ ‘publication’... 
0.051 0.025 0.069 0.036 
PROFESSIONAL 
DOMAIN 
ɪɚɛɨɬɚɬɶ ‘to work’, ɞɟɹɬɟɥɶɧɨɫɬɶ ‘activity’, ɤɚɪɶɟɪɚ ‘career’, 
ɩɪɨɮɟɫɫɢɨɧɚɥɢɡɦ ‘professionalism’, ɤɨɦɩɟɬɟɧɬɧɨɫɬɶ 
‘competence’, ɫɬɚɬɭɫ ‘status’... 
0.051 0.053 0.055 0.042 
MORAL AND ETHIC 
DOMAIN 
ɧɪɚɜɫɬɜɟɧɧɨɫɬɶ ‘morality’, ɨɬɜɟɬɫɬɜɟɧɧɨɫɬɶ 
‘responsibility’, ɬɨɥɟɪɚɧɬɧɨɫɬɶ ‘tolerance’, ɰɟɧɧɨɫɬɶ ‘value’, 
ɠɟɪɬɜɚ ‘sacrifice’, ɩɨɦɨɳɶ ɤɨɥɥɟɝɚɦ ‘helping colleagues’... 
0.047 0.029 0.038 0.077 
INSTRUMENTS 
ɤɨɦɩɶɸɬɟɪ ‘computer’, ɩɪɨɝɪɚɦɦɵ ‘programmes’, ɛɚɡɵ 
ɞɚɧɧɵɯ ‘databases’, ɢɧɬɟɪɧɟɬ ‘internet’, ɩɪɟɡɟɧɬɚɰɢɹ 
‘presentation’, ɋɟɦɨɝɪɚɮ ‘Semograph’... 
0.046 0.021 0.052 0.054 
UNIVERSITY DOMAIN 
ɤɚɮɟɞɪɚ ‘chair’, ɤɚɛɢɧɟɬ ‘classroom’, ɞɜɨɪɢɤ ɮɢɥɮɚɤɚ 
‘philological faculty yard’, ɪɟɤɬɨɪɚɬ ‘rectorate’, ɩɹɬɵɣ ɤɨɪɩɭɫ 
‘the 5th building’, ɛɢɛɥɢɨɬɟɤɚ ‘library’, ɛɭɮɟɬ ‘buffet’... 
0.041 0.016 0.038 0.063 
SPEECH ACTIVITY ɪɟɱɶ ‘speech’, ɩɢɫɶɦɨ ‘writing’, ɜɵɫɤɨɡɵɜɚɧɢɟ ‘utterance’, ɝɨɜɨɪɟɧɢɟ ‘speaking’, ɪɟɱɟɜɨɣ ɷɬɢɤɟɬ ‘speech etiquette’... 
0.036 0.058 0.037 0.018 
TIME 
ɭɱɟɛɧɵɣ ɝɨɞ ‘academic year’, ɬɪɢɦɟɫɬɪ ‘trimester’, ɞɟɞɥɚɣɧ 
‘deadline’, ɩɨɫɬɨɹɧɧɵɣ ɰɟɣɬɧɨɬ ‘constant time pressure’, 
ɞɥɢɧɧɵɣ ɨɬɩɭɫɤ ɥɟɬɨɦ ‘long summer holidays’... 
0.034 0.016 0.034 0.048 
PROGRESS 
ɫɚɦɨɫɨɜɟɪɲɟɧɫɬɜɨɜɚɧɢɟ ‘self-improvement’, 
ɫɨɜɟɪɲɟɧɫɬɜɨɜɚɧɢɟ ɦɟɬɨɞɢɤɢ ɩɪɟɩɨɞɚɜɚɧɢɹ ɩɪɟɞɦɟɬɨɜ 
‘improvement of subjects’ teaching methods’ ... 
0.034 0.016 0.038 0.039 
METHODS 
ɦɟɬɨɞɢɤɚ ‘methods’, ɤɨɦɩɨɧɟɧɬɧɵɣ ɚɧɚɥɢɡ ‘componential 
analysis’, ɫɟɦɚɧɬɢɱɟɫɤɢɣ ɚɧɚɥɢɡ ‘semantic analysis’, ɦɨɞɟɥɶ 
‘model’, ɷɤɫɩɟɪɢɦɟɧɬ ‘experiment’... 
0.033 0.016 0.041 0.030 
EDUCATIONAL 
RESOURCES  
ɩɨɫɨɛɢɹ ‘manuals’, ɭɱɟɛɧɢɤɢ ‘textbooks’, ɪɚɡɪɚɛɨɬɤɚ ɭɱɟɛɧɵɯ 
ɩɪɨɝɪɚɦɦ ‘working out educational programmes’, ɫɨɫɬɚɜɥɟɧɢɟ 
ɭɩɪɚɠɧɟɧɢɣ ‘making up exercises’... 
0.028 0.016 0.041 0.009 
SCIENTIFIC 
COMMUNICATION 
ɤɨɧɮɟɪɟɧɰɢɢ ‘conferences’, ɤɪɭɝɥɵɣ ɫɬɨɥ ‘round table’, 
ɧɚɭɱɧɵɟ ɞɢɫɤɭɫɫɢɢ ‘scientific discussions’, ɜɵɫɬɭɩɥɟɧɢɟ ɫ 
ɞɨɤɥɚɞɚɦɢ ‘presenting a report’... 
0.026 0.021 0.032 0.018 
“I” ɫɚɦɨɨɛɪɚɡɨɜɚɧɢɟ ‘self-education’, ɧɟ ɥɸɛɥɸ ɩɪɨɜɟɪɹɬɶ ɷɫɫɟ ‘I don’t like checking essays’, ɭ ɦɟɧɹ ɟɫɬɶ ɬɟɩɟɪɶ ɨɬɞɟɥɶɧɵɣ 
0.020 0.000 0.034 0.009 
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ɤɚɛɢɧɟɬ :) ‘I have my own office now’... 
MACROSPACE 
Ɋɨɫɫɢɹ ‘Russia’, Ɏɪɚɧɰɢɹ ‘France’, ɩɭɬɟɲɟɫɬɜɢɹ ‘travel’, 
ɤɢɬɚɣɰɵ ‘the Chinese’, ɦɟɠɞɭɧɚɪɨɞɧɵɣ ‘international’, ɟɡɠɭ 
ɜ ɤɨɦɚɧɞɢɪɨɜɤɢ ‘I go on business trips’... 
0.020 0.053 0.011 0.012 
MATERIAL WORLD 
ɤɨɦɩɶɸɬɟɪ ‘computer’, ɤɨɮɟ ɢ ɯɨɪɨɲɢɟ ɦɵɫɥɢ ‘coffee and 
good thoughts’, ɞɢɜɚɧ ɧɚ ɤɚɮɟɞɪɟ ‘a sofa in the staffroom’, ɚ 
ɯɨɱɟɬɫɹ ɯɨɪɨɲɭɸ ɦɚɲɢɧɭ ‘and I want a good car’... 
0.013 0.000 0.009 0.030 
FINANCING 
ɞɟɧɶɝɢ ‘money’, ɝɪɚɧɬɵ ‘grants’, ɦɚɥɨɨɩɥɚɱɢɜɚɟɦɚɹ ‘under-
paid’, ɧɢɡɤɚɹ ɡɚɪɩɥɚɬɚ ‘low salary’, ɫɬɢɦɭɥɢɪɭɸɳɢɟ 
ɧɚɞɛɚɜɤɢ ‘incentive payments’... 
0.011 0.008 0.014 0.006 
CULTURE 
ɤɭɥɶɬɭɪɚ ‘culture’, ɝɥɨɛɚɥɢɡɚɰɢɹ ‘globalization’, ɥɢɬɟɪɚɬɭɪɚ 
‘literature’, ɤɭɥɶɬɭɪɧɨɟ ɩɪɨɫɬɪɚɧɫɬɜɨ ‘cultural space’, 
ɤɭɞɚ ɧɢ ɝɥɹɧɶ – ɩɨɷɬɵ ‘wherever you look there are poets’... 
0.011 0.025 0.008 0.006 
QUANTITY 
ɛɟɡ ɤɨɧɰɚ ɢ ɛɟɡ ɤɪɚɹ ‘with no end in sight’, ɦɚɥɨ 
ɦɨɬɢɜɢɪɨɜɚɧɧɵɯ ɫɬɭɞɟɧɬɨɜ ‘few motivated students’, ɨɞɧɢ 
ɠɟɧɳɢɧɵ ‘women only’... 
0.010 0.000 0.006 0.024 
KNOWLEDGE 
ɡɧɚɧɢɹ, ɭɦɟɧɢɹ, ɧɚɜɵɤɢ ‘knowledge, abilities and skills’, 
ɞɚɜɚɬɶ ɡɧɚɧɢɹ ‘to give knowledge’, ɡɚɛɢɪɚɬɶɫɹ ɜ ɧɟɡɧɚɤɨɦɵɟ 
ɨɛɥɚɫɬɢ ɡɧɚɧɢɹ ‘to get into unknown fields of knowledge’... 
0.008 0.004 0.009 0.009 
PHYSICAL SENSES  
ɫɨɧ ‘sleep’, ɫɬɪɟɫɫ ‘stress’, ɭɫɬɚɥɨɫɬɶ ‘fatigue’, ɩɥɨɯɨɟ ɡɪɟɧɢɟ 
‘bad sight’, ɭɬɨɦɥɟɧɧɵɟ ɫɜɹɡɤɢ ‘harassed cords’, ɛɟɫɫɨɧɧɢɰɚ 
‘insomnia’, ɡɚɩɚɯ ɤɨɮɟ ‘smell of coffee’... 
0.006 0.000 0.005 0.012 
LIFESTYLE 
ɜɫɟ ɠɢɡɧɶ ‘all life’, ɠɢɡɧɶ ɜ ɪɚɛɨɬɟ ‘life in working’, 
ɦɚɥɨɩɨɞɜɢɠɧɵɣ ɨɛɪɚɡ ɠɢɡɧɢ ‘sedentary lifestyle’, ɚɤɬɢɜɧɵɣ 
ɪɢɬɦ ɠɢɡɧɢ ‘active pace of living’... 
0.004 0.004 0.002 0.009 
Total   1230 243 651 336 
 
Table 1 shows the semantic fields, their ratio in the whole array of the experimental material as well as in the 
excerptions of masters’, associate professors’ and professors’ reactions. This ratio was counted as a relation of the 
quantity of reactions in a field to the total quantity of reactions given by a certain respondents’ group; figures in bold 
denote statistically high rates (those that exceed 0.1), statistically low rates (those that are less than 0.02) are denoted 
by figures in italics, and figures in the middle zone are not accentuated. The fields’ size and content are important 
for understanding the image structure.  
Table 1 proves that generally the central part of the profession image is made up by the semantic fields 
SUBJECT DOMAIN (this field encompasses more than a half of the total quantity of reactions), EDUCATIONAL 
ACTIVITY, and EMOTIONAL AND EVALUATIVE DOMAIN. Thus, the nucleus of the profession image turns to 
be educational activity in a particular subject domain which evokes emotional evaluation.  
The variable zone of the image is made up by the semantic fields I, MACROSPACE, MATERIAL WORLD, 
FINANCING, CULTURE, QUANTITY, KNOWLEDGE, PHYSICAL SENSES, and LIFESTYLE which 
cumulatively determine a subjective context of linguistics teacher professional activity realization. Curiously, 
financial matters are also included into this context and prove not to be significantly important for the informants.  
The rest of singled out fields, SCIENTIFIC ACTIVITY including, make up the forming zone of the profession 
self-image.  
However, the image structure is rearranged depending on the respondents’ group and proves to be different with 
masters, associate professors and professors. Thus, from the Table 1 data it can be concluded that the ratio of the 
SUBJECT DOMAIN semantic field in the total array of masters’ reactions exceeds the ratio of this field in 
professors’ reactions more than three times, and in associate professors’ reactions – two times. Evidently, it can be 
explained by the fact that masters are still in the situation of acquiring knowledge in this domain, so the emphasis on 
it is major for them. Besides, masters’ reactions more often than reactions of other informants’ groups refer to the 
SPEECH ACTIVITY semantic field which, on the one hand, is a study subject for linguists and, on the other hand, 
is one of their most important tools. It seems that masters in their notions of the profession are mostly oriented at the 
subject of linguistics and at acquiring various speech strategies. It is also interesting to note that masters produce 
reactions belonging to the MACROSPACE and CULTURE fields more often than other informants. Notions of their 
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professional image are still at the forming stage, and are related to wider objective and activity domains which are 
not directly connected to the profession.  
Associate professors, as compared to other informants, actualize more frequently the semantic fields which 
characterise various activity types (EDUCATIONAL ACTIVITY, ORGANIZATIONAL ACTIVITY, and 
SCIENTIFIC ACTIVITY), the basis of this activity (EDUCATIONAL RESOURCES) and its results (SCIENTIFIC 
ACTIVITY RESULTS). Associate professors interpret linguists as people involved in various activity aspects and 
more often form this image through self-reflection (the “I” semantic field is several times more active than with 
other groups and includes scientific communication, i.e. communication with colleagues as an obligatory 
constituent). 
Among professors’ reactions a much bigger share is made up by the EMOTIONAL AND EVALUATIVE 
DOMAIN, INTELLECTUAL DOMAIN, MORAL AND ETHIC DOMAIN semantic fields which describe the 
domain of spirit in general. Moreover, a large part of their reactions is represented by words and expressions 
denoting place, time and everyday concerns of a linguist’s life (the semantic fields TIME, QUANTITY, 
UNIVERSITY DOMAIN, MATERIAL WORLD, and PHYSICAL SENSES). Thus, an image of a linguist 
professional activity from the point of view of professors appears to form a unity of two oppositions - spirituality 
and physicality. 
If we single out the nuclear, forming and variable image zones with each informants’ group we will get different 
structures of the professional activity self-image. 
The nuclear zone of masters’ self-image coincides with the common nuclear zone and includes the fields 
SUBJECT DOMAIN, EDUCATIONAL ACTIVITY and EMOTIONAL AND EVALUATIVE DOMAIN. The 
variable part of masters’ self-image is the largest (includes 12 semantic fields), while some fields are not actualized 
in their reactions at all. Semantic fields of the forming zone are represented by a relatively small size.  
The center of associate professors’ self-image is made up by the fields SUBJECT DOMAIN and 
EDUCATIONAL ACTIVITY; as distinct from masters, their professional activity image includes less variable 
semantic fields (8 fields) and more forming semantic fields characterized by relatively large sizes.  
In the nucleus of professors’ image the semantic fields EMOTIONAL AND EVALUATIVE DOMAIN and 
INTELLECTUAL DOMAIN are present. The quantity of variable fields in professors’ reactions is the same as in 
the associate professors’ ones (8 fields), though they differ in content: the fields MATERIAL WORLD and 
QUANTITY in professors’ reactions move to the forming zone, while the fields SPEECH ACTIVITY and 
EDUCATIONAL RESOURCES become the image periphery.  
The closeness between professional activity images of different groups can be measured by means of Correlation 
Analysis. In Table 2 Pearson coefficients (p<0.05) are presented. 
Table 2. Pearson coefficients between the semantic fields size for informants with different qualification 
 Associate professors Professors 
Masters 0.79 0.51 
Associate professors   0.61 
 
A high correlation level is observed between the distribution of S-fields size of associate professors and masters. 
The value of the correlation coefficient between the S-fields sizes of associate professors and professors also 
exceeds the significance level. At the same time, images of linguistic professional activity of professors and 
associate professors are constructed on different basis. 
For the purpose of revealing specific character of professional activity image constructed by all qualification 
groups, Correspondence Analysis was used. This method enables to visualize the studied S-fields and qualification 
groups in coordinate space of variables of small dimension, in the plant in particular (for further details see 
Borovikov, 2003, pp. 561-576).  
Figure 2 visualizes the results of applying Correspondence Analysis to the contingency table (see Table 2). At the 
diagram “dots – lines” (S-fields) and “dots – columns” (qualification groups) are shown concurrently.  
For understanding the diagram the following should be taken into account: 
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x the distance between the homotypic data identify the quality of link between them: the less the distance is, the 
stronger the link; the larger the distance – the weaker the link; 
x the link strength between heterotypic data is established on the basis of the size of the angle between two dots 
(referring to different types of data) which vertex is located in the diagram gravity centre (in the vertices junction 
point). An acute angle proves positive correlation (the smaller the angle, the higher correlation is); an obtuse 
angle proves negative correlation; a right angle proves the absence of correlation (Borovikov, 2003, pp. 570-571). 
The figure shows that the OX axis can be defined as a scale fixing the qualification level: on the left initial 
qualification (masters) is noted; on the right the highest qualification (professors) is fixed. The scale centre 
corresponds to associate professors’ qualification.  
The OY axis is more difficult to interpret as it is based on numerous S-fields distributed heterogeneously in this 
feature space. In the area of the OY axis centre S-fields referring to professional activity of a linguist to the fullest 
extent are located.  
For example, the PROFESSIONAL DOMAIN S-field characterizes professional activity as such and, thus, is 
located closest to the diagram centre (0; 0). Around this field other fields characterizing the activity of a linguist are 
presented: SPEECH ACTIVITY, SUBJECT DOMAIN, INSTRUMENTS, METHODS, KNOWLEDGE. Above this 
area the S-fields which characterize professional (scientific and educational) activity and its results are situated: 
EDUCATIONAL ACTIVITY, SCIENTIFIC ACTIVITY, RESULTS OF SCIENTIFIC ȺCTIVITY, 
EDUCATIONAL RESOURCES, etc. 
Opposite them in the lower part of the diagram (along the OY axis) we can see S-fields connected with subjective 
feelings, interpretation and evaluation of the surrounding: EMOTIONAL AND EVALUATIVE DOMAIN, 
INTELLECTUAL DOMAIN, and MORAL AND ETHIC DOMAIN. It should be noted that high-frequency S-fields 
are primarily taken into account as the basis for the axes’ feature space interpretation. Low-frequency S-fields can 
either be embedded into the logics of interpretation (e.g., S-field PHYSICAL SENSES located in the lower part of 
the OY axes), or ignore it (e.g., the S-field “I” in the upper part of the diagram). Therefore, the OY axis can be 
interpreted as an objectivation scale: from subjective feelings/interpretations/evaluations to their objectivization in 
activity and, further, in this activity results. 
 
Fig. 2. The distribution of S-fields and social groups in 2-dimensional space 
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It is worth mentioning that the INTELLECTUAL DOMAIN and RESULTS OF SCIENTIFIC ȺCTIVITY S-
fields are not immediately connected: intellectual activity is understood outside the final objectivization (e.g., in the 
form of scientific articles). It is much wider as it encompasses not only scientific activity itself; more likely it can be 
understood as a particular LIFESTYLE made up by the INTELLECTUAL DOMAIN, EMOTIONAL AND 
EVALUATIVE DOMAIN, and MORAL AND ETHIC DOMAIN. 
The opposition of the two groups of respondents (professors and associate professors) is an opposition of the two 
professional activity images, of those dominant ideas created interpreted as the most significant ones. It is interesting 
to note that the area of subjective domain which is characteristic for professors is refracted into an objective 
transpersonal lifestyle and, on the contrary, the objective domain representing a profession image of associate 
professors in its terminal point is subjectivized into “I”. 
As for the masters’ group, it is characterized only by immersion into the SUBJECT DOMAIN and SPEECH 
ACTIVITY domain. Other aspects of their professional activity, both objective and subjective ones, are not yet 
included into the life space of this group.  
4. Conclusions 
Semantic modelling of a profession image based on the results of the chain associative test with 34 subjects 
enabled to consider semantic fields and their configurations as the image constituents. The basis of a teacher of 
linguistics professional activity is made up by two types of activity: the scientific and teaching ones. The structure of 
professional activity image is changed depending on the group of respondents and proves to be different for masters, 
associate professors and professors. Thus, masters’ profession image is formed by active access to the lexis which 
characterizes the subject of linguistics, and various speech strategies essential for professional activity. Associate 
professors’ image of profession encompasses various aspects of scientific, educational and organizational activity. A 
linguist professional activity image of professors is cohesion of two oppositions: spirituality and physicality.  
The usage of Correspondence Analysis gave an opportunity to specify configurations of semantic fields which 
create the profession image for each of the three qualification groups considered. It was discovered that semantic 
fields are distributed in two-dimensional feature space which the following axes: OX – the qualification axis 
(masters, associate professors and professors) and OY – the subjectivization/objectivization axis which registers the 
informants’ reactions from subjective emotions/interpretations/evaluations to their objectivization in activity and, 
further, in this activity results (articles, textbooks, monographs etc.). In this case intellectual activity is understood 
beyond the scope of final objectivization (e.g., in form of scientific articles). It is much wider and encompasses not 
only scientific activity as such, but can be interpreted as a certain LIFESTYLE.  
The opposition of the two images of professional activity: “objectivized”, characteristic for associate professors 
and “subjectivized”, embodied in professors’ notions proves to be significantly more complicated: objectivized 
results of activity and the activity itself are considered from the point of view of the personal “I”, while 
subjectivized acts of intellectual, emotional, spiritual and moral activity are regarded in the context of transpersonal 
LIFESTYLE. 
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